Session No. 1


Course Title: Crisis and Risk Communications
Session 1: Course Introduction

Time: 1 hour


Objectives:

1.1 Conduct instructor and student introductions.

1.2
Discuss the overall goal and objectives of the course.

1.3 Discuss the student requirements, responsibilities, and course assignments.

1.4 Discuss the course evaluation criteria.

1.5 Discuss the instructional methodologies the instructor will employ and the reason for selecting them.

Scope:

During this session, the instructor will introduce herself/himself to the class, have each student introduce himself/herself, discuss the overall goal and objectives of the course, and establish clear expectations for student participation and conduct in class, completion of assigned work, and evaluation criteria. Class discussions and elicitation of the students’ ideas will be used to discuss and establish definitions of key terms and general hazards risk management concepts. Additionally, the “Experiential Learning Cycle Model,”
 as modified, and its use in this course, will be explained. The instructor is encouraged to allow 5 to 10 minutes at the end of the session to complete the modified experiential learning cycle through class discussion for the material covered in this introductory session.


Readings: 

Student Reading:

Course texts and specific reading assignments are included in the individual sessions. It is not expected that students will have completed any assigned readings prior to this “Course Introduction” session.

Instructor Reading:

The instructor may wish to review the Pfeiffer and Jones’s experiential learning cycle model or merely rely on the abbreviated description and modifications included in this session (Objective 1.5, Supplemental Considerations).


General Requirements:

The instructor’s course syllabus should be distributed to the students following the instructor and student introductions and will be referred to in completing Objectives 1.2–1.4. 

It is recommended that the modified experiential learning cycle be completed for Objectives
1.1–1.5 at the end of the session. 


Objective 1.1: Conduct student and instructor introductions 

Requirements:

Conduct the introductions by encouraging the students to share their insights and relevant experience with their classmates. The instructor should set the example for the class in her/his introduction.

If deemed appropriate, the instructor may wish to say something of a personal nature about him/herself (e.g. hobbies, outside interests, where he/she is from, favorite sports teams, etc.) and encourage the students to do the same. Hopefully this may establish some level of personal interchange between the students and between the students and instructor that promotes the educational process. The course author has found this to be a very effective technique for establishing a  successful class environment.

Remarks:

I. Instructor introduction

A. Briefly explain to the students how you became interested in hazards, disasters, and crisis and risk communications—referred to as emergency management in the governmental public sector. How is it that the instructor has acquired qualifications to teach this course?

B. If you have hazard, disaster or emergency management, and crisis and risk communications experience, either within the United States or in an international setting (with a foreign government or for an organization that operates internationally), this is an opportunity to provide such relevant background for the benefit of the students. Have you or a family member or friends experienced a disaster firsthand?  

C. If not experienced, then relevant research interests, writings, presentations, volunteer work, or other community involvement may be pertinent.

D. This may be the appropriate time to note instructor office location, office hours, and policy regarding student contact with you via telephone, fax, or e-mail.

II. Student introductions

A. It is suggested that the instructor invite the students to introduce themselves. 
B. Students should be encouraged to share the following information: 

1. What are your relevant backgrounds and experiences—including disaster and communications experience? 
2. Why are you taking the course?

3. What are your expectations?


Objective 1.2: Discuss the overall goal and objectives of the course

Requirements:

Provide the students with the course syllabus.

Present the material by lecture and encourage student input and discussion. Proposed questions are provided to stimulate discussion.

It is recommended that student responses and ideas be recorded on a black/white board, easel board, etc., to cue the students and to promote discussion. 

The supplemental considerations following the remarks for this objective include an overview of the course purpose and philosophy.

Remarks:

I. Overview. Refer to your course syllabus to stress the following points:

A. The purpose of the course is to present the different forms of communication proficiencies that are likely to be expected of a practicing emergency manager or department/office of emergency management employee during the course of  his/her duties. 
B. The emergency manager typically relies upon two very distinct yet highly interrelated types of communication that together represent the transfer of information required prior to a disaster event, when an emergency is impending, during the emergency phase of an event, and in the aftermath of and recovery from an event. 
C. In addition to a general overview of communication theory and scope, this course will address the various interactions that may be required between the emergency management official and a full spectrum of relevant stakeholders, including the emergency services and other responding or responsible agencies, the general and disaster-impacted public, the private and NGO sectors, mutual aid partners and other neighboring jurisdictions, the media, and many others.

1. Ask the students:Why is communications an important aspect of emergency management?
2. Encourage the students to draw upon experiences from the local, State, and Federal government levels, and include experiences from their own personal or professional lives.
D. The course material will look at risk communication, which is communication that seeks to inform different audiences of particular hazards to which they are exposed and the source of their vulnerability, as well as the methods for identifying and communicating appropriate solutions to the target audience(s).

1. Students will explore the planning and conduct of effective preparedness campaigns, as well as the psychology and sociology of risk communication, and will explore general communication practices mastered in the public health field. 
2. Sessions will focus on such things as how campaigns are planned from concept to completion, including: 

a. Forming of a communication team;
b. Selection and profiling of target audiences (as determined by risk analysis);

c. The use of various communication channels, settings, and methods; 
d. Selection of communicators; 

e. The development of messages;
f. The creation of materials; 

g. Conducting the actual campaign; and 
h. Measuring the effectiveness both during and after the campaign is conducted. 
3. Ask the students: Have you ever been involved in risk communications activities such as family preparedness planning campaigns?
E. Participants will also learn about crisis communication, both internally to the management of the incident, as well as to and between the public and other audiences. 
1. Explain to students that content will explain why emergency managers need to communicate with the public just prior to an impending disaster event, as the event is occurring, and in its aftermath, and what information is contained in those messages. 
2. Instruction materials will apply the principles of emergency management to disaster communications, and explain to the students how such communication is conducted, as well as the skills and processes involved. 
3. Participants will become aware of the communication requirements required in response to a full range of incidents, including natural, technological, and intentional disasters.

4. Through this course, students will learn about the various audiences that emergency managers communicated with in the course of these efforts (including the public, the media, donors, survivors, elected officials, mutual assistance partners, and others). 
5. Students will also examine the various channels by which the practice is currently conducted, including the ongoing evolutionary move towards new media (e.g., social networking sites, via handheld devices and e-mail, and other methods). 
6. Materials will address the differences between communicating in the response and the recovery phases of a crisis, and will explain within each of these contexts the development of messages and selection of communicators to relay information on such things as warnings, evacuation notices, disaster declarations, mass care and shelter operations, and individual assistance.
7. The instructor can ask the students to cite instances they are aware of where government officials have successfully communicated with the public before, during, and after a disaster event.
II. Overall purpose, goals, and objectives of the course

A. The overall purpose of this course is to present the different forms of communication proficiencies that are likely to be expected of a practicing emergency manager or department/office of emergency management employee during the course of his/her duties. 
B. The course has two principal goals:
1. To empower participants with the knowledge required to effectively plan and perform a disaster preparedness campaign, and to understand the additional sources of technical assistance and guidance that exist to help them to perform this task.
2. To provide participants with a functional knowledge of the various forms of communication required in crisis and emergency situations, and an understanding of the skills, resources, and other requirements they will encounter in managing the communication needs of the event.
C. Upon completion of this course, participants should be able to:
1. Define communication in the emergency management context, and explain the pre- and post-disaster communication requirements of the emergency management organization.
2. Identify and explain the three goals of risk communication.
3. Explain how risk communication positively impacts community risk and vulnerability.
4. Identify and describe the steps involved in planning and conducting public disaster preparedness campaign.
5. Develop a risk communication strategy, and explain how a risk communication effort is evaluated.
6. Explain the principles of a successful crisis communication strategy.
7. Describe each of the different crisis communication audiences.
8. Explain how an emergency management organization can work with the media, and how such a relationship can benefit both parties.
9. Describe the steps involved in building an organizational crisis communication capability.

Objective 1.3: Discuss the students’ requirements, responsibilities, and course assignments

Requirements:

Specify student requirements, responsibilities, and course assignments in the course syllabus.

Remarks:

I. Specify your preference for student requirements (attendance, communication with the instructor outside of class, etc.) and responsibilities (behavior, participation, etc.) in the syllabus, and make sure that they are fully understood by the students. 


II. Specify your course requirements in the syllabus and make sure the students understand them. 

III. The development of this course assumes the following:

A. All reading assignments are to be completed prior to the session indicated in the syllabus. 

B. Students are expected to have completed reading and research assignments, prior to small group activities, to actively participate and contribute to the group work, and to take their turn reporting and presenting group products to the entire class.

C. All individual and group assignments are to be submitted on or before the date due.
Objective 1.4: Describe the student evaluation criteria

Remarks:

I. Specify your student evaluation criteria in the syllabus and make sure it is understood by the students.

II. Recommended criteria are: 

A. Class preparation and participation in groups and individually: 20%

B. Homework assignments submitted in written form: 20%

C. Mid-Term Exam: 15% (sample exam provided)

D. Final Exam: 20% (sample exam provided)

E. Written term project: 20% (recommended projects provided) 

F. Oral report on term project: 5%.


Objective 1.5: Discuss the instructional methodologies the instructor will employ and the reasons for selecting them

Requirements:

The Supplemental Considerations section includes a description of the experiential model and learning cycle as modified for this course. 
Remarks:

I. Effective communication is essential to all types of management and particularly emergency management.

A. Comparative emergency management is a topic that encompasses many different backgrounds, perspectives, cultures, and styles, among other factors, that requires an understanding of and often cooperation with individuals and organizations much different than students and practitioners may be used to dealing with.
B. Future emergency managers will need to be able to communicate and cooperate with others effectively and function as team members and leaders, even when backgrounds, cultures, experiences, and even languages are drastically different from their own.

C. Methods chosen in the course will help develop communication and group skills.
D. Additionally, the instructor should try to assist the students in developing and enhancing their social and analytic skills and abilities through the choice of instructional methodologies and subject matter. Emphasis should be placed on the development of skills and abilities supporting:

1. Enhanced analytic thinking
2. The ability to synthesize material
3. Problem-solving techniques

4. Team leadership and team membership

II. The experiential model and learning cycle as modified for this course can be followed to encourage student participation and involvement and to reinforce content areas. The steps included in the modified learning cycle are:

A. Learning activity—experiencing (the “what” of learning)

B. Publishing and processing (the reactions to the “what” of learning)

C. Generalizing (the “so what” of learning)

D. Applying (the “now what” of learning)

Supplemental Considerations:

Multicultural understanding and effective communication are both required as students explore the emergency management experiences of other nations and organizations. Students must be encouraged to keep an open mind about the factors that were involved in each of the decisions made that resulted in the systems and structures in place in other countries and in other organizations. Students should also think about how their own systems and structures might be perceived by emergency managers and citizens of other countries, and working in organizations that might be involved in emergency management in the United States, and consider how they would communicate with these individuals, agencies, and organizations. Students who will eventually assume leadership or participant roles in emergency management will need to present their own ideas in a clear and concise manner, openly consider the ideas of others, engage in productive discussions, and often participate in consensus-driven decision making.

Instructional methodologies recommended for presenting course content therefore include student discussions, small-group work, and presentations in addition to traditional instructor-led lectures and discussions. Also, following the experiential learning process to the maximum extent possible is encouraged to elicit increased student interactions and to reinforce learning points. 

The Experiential Model: 

The complete experiential model and learning cycle is explained in the Reference Guide to Handbooks and Annuals (revised), by J. William Pfeiffer and John E. Jones. The structured learning experience does not begin and end with the presentation of information through classroom activities or student assignments. After acquiring some information, the students are asked to examine what was learned, critically question its relevancy and importance, and, hopefully, apply it to current or future situations. 

Completion of the full cycle takes class and student time and is not necessary for every subject. Class size, physical classroom constraints, and student maturity can also limit its applicability. It does, however, encourage student interaction, demonstrate the value of effective communications, and reinforce particularly important content areas. For these reasons, using small-group work and following the cycle, as modified, to completion, is recommended when deemed appropriate. 

The following general recommendations concerning groups are provided for the instructor:

· Ideal groups are comprised of three to five students, with membership randomly assigned by the instructor to help ensure a diversity of opinions and ideas in the membership. 

· Groups should be given sufficient time to proceed through the cycle, present their work to the entire class, and engage in discussion. 

· Assignment of a group spokesperson should be rotated among the group members to provide every student with the opportunity to present and defend the work of her/his group. 

· Guidelines for group behavior should be discussed and established. 

· The efforts of each group should be passively monitored, with intervention by the instructor only necessary in the case of dysfunctional behavior. 

The modified experiential learning cycle as recommended for use in this course includes the following steps:

· Learning Activity–Experiencing 

Presenting the instructional content (the “what?”) through a combination of reading, lecture, class/group discussion, case studies, etc. 

· Publishing and Processing

Sharing reactions to “what” was presented and making sense of the information. 

· Generalizing

Making the inferential step from the “what” that was learned to the “so what” by actually applying the classroom learning. This step can make the overall learning experience realistic and practical for the students. At this point, it is useful for the students, either individually or in discussion groups, to present their ideas to the whole class.

· Applying

In a work setting, this step would involve the application of the “what” and “so what” of learning to real-life situations in answer to the question “Now what?” In a classroom setting, the students probably do not have the opportunity for real-life applications of specific skills and knowledge related directly to the course content, but should apply them to the experiences and assignments associated with the course, such as case studies, tabletop exercises, etc. 


References

Pfeiffer, J. W., and Jones, J.E. 1981. Reference Guide to Handbooks and Annuals (Revised). San Diego, CA: University associates, Inc.

� Pfeiffer, J. W., and Jones, J.E. 1981. Reference Guide to Handbooks and Annuals (Revised). San Diego, CA: University associates, Inc. 








1
1-1
Crisis and Risk Communications

