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SESSSION OVERVIEW

This session consisted of two presentations. The first presentation, given by Dr. Carol Cwiak, addressed how the “Curriculum Outcomes” document produced through the FEMA Higher Education Program in 2011 can be utilized to develop new degree programs and evaluate, enhance, and validate existing degree programs. The presentation illustrated the utility of these “Curriculum Outcomes” in deciding course offerings, the hiring of faculty, course development, and program validation, both internally and externally.

The second presentation, given by Mr. Djillali Benouar, provided significant insight into how risk reduction is beginning to be incorporated into higher education institutions in Africa, the challenges associated with this integration, and the future direction of higher education programs in Africa.

UTILIZING CURRICULUM OUTCOMES TO DEVELOP, EVALUATE, ENHANCE, AND VALIDATE EMERGENCY MANAGEMENT DEGREE PROGRAMS

The “Curriculum Outcomes” document resulted from the significant efforts of a team of representatives from the higher education community who gathered to create a shared vision of what a graduate of an emergency management undergraduate program would look like, meaning the types of knowledge, skills, and abilities that one should expect a person holding this degree to have. The team recognized that not all the identified outcomes may be covered at every institution, but the document can still serve as a guide for the higher education community by highlighting the essential education, training, and practical application components that meet the needs of field.

The “Curriculum Outcomes” document emphasizes three specific areas of knowledge, skills, and abilities – Foundational Tenets, Core Areas, and Supporting Areas. Foundational tenets include historical awareness, effective communications, leadership, management, and decision making, and personal, organizational, and professional development. Core areas incorporate the Principles of Emergency Management, human dimensions, policy and legal dimensions, areas of emergency management responsibility, risk assessment process and methodology, fiscal dimensions of emergency management, awareness and promotion of emergency management, and emergency management standards, best practices, and comparative practices. Supporting areas include public administration and community planning and development, public, private, and nongovernmental organization networking, and current and emerging technologies.

These “Curriculum Outcomes” can be transformed into a tabular form to make them a useful tool for developing, evaluating, and enhancing an emergency management program. The different outcomes can be placed across the top of the columns while course offerings, or projected course offerings, can be listed in the rows. Where elements of a course fulfill a given outcome, it can be denoted in the intersection between the two. This provides a visual format that indicates what areas are currently being covered in the curriculum. It is important to note that some outcomes may be covered in a single lesson, while others may involve a semester or more of material. Not all outcomes necessarily need to be met through coursework, but could be incorporated in other ways outside of class, such as projects, internships, or guest lectures. An example of an outcomes table was provided to session participants for their reference and future use.

The “Curriculum Outcomes” and the outcomes table can also be useful tools for developing a program. Looking at the topical offerings can assist in determining where to best locate a program inside an institution. It can also help the existing faculty identify their strengths and determine where to hire adjuncts to supplement their knowledge. In addition, it can serve as a tool to facilitate the identification of program goals and the target audience for graduates, i.e. government, business, or non-profits. Program faculty can meet with those in the job market associated with the target audience and have these potential employers identify which of the “Curriculum Outcomes” are most critical, from their perspective, for graduates to attain. Program faculty can also form an advisory board made up of members of the emergency management community and accomplish the same task. The results of these meetings can inform curriculum decisions.

The “Curriculum Outcomes” and the outcomes table can be leveraged to assist both in ensuring adequate faculty coverage and hiring of new faculty. Current faculty can identify which of the outcomes, especially the core areas and supporting areas, fall under their purview. Current faculty can also consider how they will incorporate the fundamental tenets into their teaching. In addition, these faculty members can identify new areas into which they may desire or need to grow. In hiring new faculty, programs can match vitae with the outcomes for which the new faculty member would assume responsibility. In an interview process, prospective faculty members can be asked to point out which of the outcomes they have taught in the past, including how they have taught them. This is especially important for the fundamental tenets. Prospective faculty can also be asked to think about how some of these outcomes may or may not be met online, if applicable. 

Finally, the “Curriculum Outcomes” and the outcomes table can be used to boost both the internal and external validity of a program. By displaying which outcomes are being achieved and how they are being accomplished, programs can demonstrate their significance to the administration or leadership. Such a display can also show students that they are learning what they need to know to be successful and justify expectations to faculty. As noted previously, the outcomes can assist in achieving congruity between the desires and demands of potential employers/larger emergency management community and the product (students) being produced in the emergency management programs. The outcomes can also provide a basic framework to start the accreditation discussion, an important step in external validity as the discipline and the field both continue to move forward. 

A COLLABORATIVE PROGRAMME IN CAPACITY DEVELOPMENT IN DISASTER RISK REDUCTION – THROUGH AFRICAN UNIVERSITIES

Response to disasters has been historically reactive in Africa. Government action or intervention has traditionally occurred only once an event has taken place. This reactive nature has its roots in government dependence on well-intentioned international aid. Rather than acting to reduce the impacts of disasters prior to an event, governments in Africa prefer to rely on the money and resources from international partners that flows in once an event has transpired. In this way, the governments can transfer the risk and have the added benefit of using the aid money not only to rebuild damaged infrastructure, but also to take on additional development projects. These projects place the government in a positive light with the people. The result has been an external locus of disaster management, with international and foreign entities driving funding, as well as training and education.

In order to begin to establish a local, active role in disaster management, higher education institutions in Africa have had to overcome these historic barriers and convince governments about the importance of proactive disaster reduction actions. A rising awareness of the need to shift to a greater focus on disaster reduction has made governments more receptive and increased the demand for skilled human resources at the local level. This had led to the foundation of risk reduction programs and disaster scholarship in Africa.

There are currently ten universities in a partnership program with the U.S. Agency for International Development (USAID) designed to increase scholarship in disaster risk and vulnerability reduction. The purpose of this partnership is to provide the resources to mobilize local energies and skill to build context-specific disaster risk-related capabilities in formal education, short course training, local research, risk and vulnerability reduction, and policy advocacy. These programs focus on hydro-meteorological and urban risks. Since 2008, there have been 38 training courses offered in nine countries, with over 1500 participants being involved. New academic programs have been introduced, with over 300 students now actively seeking advanced degrees in disaster reduction related programs. This has translated into a rich assortment of research beginning to be conducted by local scholars.

While the pilot programs have been a success, it does not mean that challenges still do not exist in advancing disaster reduction scholarship in Africa. Higher education institutions in Africa are not geared towards social responsiveness projects, meaning that much of the focus remains on structural and engineering solutions. These institutions also are not focused on interdisciplinary endeavors so many of the necessary links to understand the complexity associated with disasters are not being made. African universities also have not traditionally facilitated short-term adult education, meaning that there has had to be an adjustment in style. Also, language challenges exist. Much of the information on disaster risk reduction is printed in English and this information needs to be translated into the variety of languages spoken on the continent. Despite these challenges, the future for higher education and scholarship in disaster risk reduction in Africa is bright.

