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EXPANDING OUR VISION OF EMERGENCY MANAGEMENT THROUGH DISCUSSIONS OF NEW TEACHING RESOURCES:

THE HUMAN SIDE OF DISASTER 

Abstract


In the Fall of 2009, The Human Side of Disaster  (Drabek, 2010e) was published.  Designed for emergency management professionals and those preparing for admission into this profession, this book is an important new teaching resource.  This essay documents the origins, objectives, publication process, and initial reactions to this innovative publication.  Five topics comprise the essay:  1) the course context; 2) book description; 3) student responses; 4) publishing process; and 5) professional responses. 

EXPANDING OUR VISION OF EMERGENCY MANAGEMENT THROUGH DISCUSSIONS OF NEW TEACHING RESOURCES:

THE HUMAN SIDE OF DISASTER 

In 1974, the University of Denver initiated a curricular experiment known as “The Interterm.”  Faculty were requested to submit course proposals for classes that might be offered during the annual December break, i.e., a three-week period that started after Thanksgiving and ended prior to Christmas.  Courses could vary in the length of classroom sessions and credit hours.  But most met for three weeks for about four hours daily (5 credit hours; quarter system).  This permitted unique opportunities for off-campus field trips, including some outside the U.S.A.  Unlike the typical quarter long schedule, with three to five course assignments being balanced simultaneously, the “interterm” experience permitted a single focus.  So in late November and early December 1974, I directed a seminar in which a dozen or so undergraduate students focused on gaining an understanding of how communities respond to disaster.

Now, over three dozen years later, I finally can describe a book that had its origins in that curricular experiment.  I have used five themes to summarize my reflections:  1) the course context; 2) book description; 3) student responses; 4) publishing process and 5) professional responses.

The Course Context


The University of Denver, founded in 1864, is a Ph.D. granting, mid-sized private university.  Administrative organization has varied over the decades, but for many years the core of the university was reflected in the College of Arts and Sciences (broadly defined).  Professional programs in law, international studies, social work, business, engineering, and the like, complemented the college core which included both undergraduate and graduate programs in dozens of academic disciplines (Breck 1997).  Courses in sociology commenced in 1891; a joint economics and sociology department was established in 1895.  A reorganization later resulted in a new coalition, i.e., Department of Political Science and Sociology.  Reflecting the specialties of new hires, and undoubtedly other factors, in later years bulletins identified a Department of Philosophy of Religion and Sociology.  Then in 1911, the college was reorganized into 6 groups of “collegiate studies” with “group 2” being identified as “History and Sociology.”  The first MA in Sociology per se was awarded in 1914 and ever since 1923, the department has maintained its independent identity (based on personal notes obtained from former faculty).  Primarily a master’s level department during the next forty years, with shared graduate students in many other disciplines wherein Ph.D. level training was available, the faculty initiated doctoral studies in 1971 and awarded its first Ph.D. in 1973.  Fiscal constraints during the 1980’s, however, resulted in new university priorities.  One consequence was the gradual elimination of all graduate programs in sociology by the end of 2003.  Another was the renaming of the department, now identified as “Sociology and Criminology.”  A vibrant undergraduate major in sociology and criminology continues with significant numbers of students enrolling in graduate programs at top rated universities throughout the nation.  These brief highlights describe the institutional context within which my course evolved.

Origins.  For a few years after my 1974 interterm course was offered, I repeated the class within this program.  Thus, within the Department of Sociology, “Community Responses to Natural Disasters” became a fixture.  This provided me with a unique opportunity to teach the substantive area in which I had specialized as a graduate student.  I was the first graduate student to be hired in a full-time Research Associate capacity when the Disaster Research Center was established at The Ohio State University in September, 1963.  Upon joining the faculty at the University of Denver in 1965, I developed a small disaster research program that ebbed and flowed during the next 39 years.  

Academic setting.  Student and faculty responses to the interterm offerings were positive.  So I broadened the course and began offering it once per year within the regular departmental curriculum.  While an occasional graduate student would enroll, nearly all participants were undergraduates.  The course was offered at the sophomore-junior level and attracted students from throughout the university.  Additional assignments and papers were required of graduate students.   Most undergrads, of course, were majoring in one of the social sciences.  But every class reflected the orientations unique to those majoring in other fields.  Biology, especially pre-med, was represented most frequently.  Others reflected their selection of general business, finance, or some other related specialty.  English majors were common as were students focused on other areas of the humanities, especially philosophy.  Hence, a typical class of 15 might reveal a composition like this:  one graduate student (most typically studying sociology, psychology, international studies, or geography); four sociology; two psychology; two history, economics, or anthropology; two biology or chemistry; two business; one environmental studies or geography and one from a humanities unit, typically English.  This diversity of interests generated exceptional discussions, especially regarding public policy matters.


Objectives.    Three learning objectives defined the focus of the course although flexibility in some core requirements provided some students with opportunities to explore related areas like technological and conflict related disasters.  The specific course objectives comprised the first section of the syllabus:  1) students will acquire an introduction to current social science research pertaining to the sociological aspects of natural disaster; 2) students will gain an increased understanding of how such specialized empirical research studies can be related to more general theoretical principles, and 3) students will develop an increased awareness of the potentials and difficulties in using social science research as a basis for modifying public policy.


Assigned reading.  Four types of reading assignments were made.  These varied from total structure to student choice.  That is, recommended pages, topics, or chapters were assigned for a couple of “core texts”.  Over the years, these included such works as Behavioral Foundations of Community Emergency Planning (Lindell and Perry 1992); The Environment as Hazard (Burton et al. 1993) and Response to Disaster:  Fact Versus Fiction and Its Perpetuation--The Sociology of Disaster (Fischer 1998).  These were supplemented, however, by a disaster case study such as Tornado:  A Community Responds to Disaster (Taylor et al. 1970); Everything In Its Path:  Destruction of Community in the Buffalo Creek Flood (Erikson 1976); Hurricane Andrew: Ethnicity, Gender and the Sociology of Disasters (Peacock et al. 1997), and most recently, Fire on the Mountain (Maclean 1999).  Third, one or two key reference works were placed on library reserve.  Various assignments and exams were structured to insure student use of these, e.g., Human System Response to Disaster (Drabek 1986) and Handbook of Disaster Research (Rodríguez et al. 2006).  Fourth, every student was required to prepare a written disaster case study analysis.  Wide flexibility was permitted so students could locate a book they actually might enjoy reading.  Criteria for selection included:  1) my approval; 2) book length, not journal article, 3) social scientist, preferably sociologist, as author.  Finally, I distributed reprints of five or six of my published articles from the Journal of Emergency Management, e.g., Drabek 2005, 2006, 2007a or other sources, e.g., Drabek 2000.  Also, a few reprints from the Natural Hazards Observer rounded out the readings. e.g., Quarantelli 2007; Kushma 2007.  


Field Trips.  During the initial interterm days of the course, I arranged for several off-campus field trips.  As the course evolved, I restructured these to increase the focus and decrease the length of the visits.   During the last 15 years or so, I finally selected four locations.  Each required less than thirty minutes drive time (one way, depending on traffic) and a one hour commitment by the host.  Many extended their contact with students by encouraging telephone follow-up for questions, a subsequent individual visit, and by continuing the class session for those who could remain for another thirty minutes or so.  The sequence helped students relate class readings and discussions to real professionals who were struggling to implement emergency management programs of one type or another.  The four offices were:  Mile-High Chapter of the American Red Cross; 2) Denver City/County Emergency Operations Center (EOC); 3) State of Colorado Multiorganizational Coordination Center (EOC); and 4) Region VIII Office of the Federal Emergency Management Agency (EOC).

Student Assignments.  All students completed a mid-term and final examination of a take-home essay style.  Typically, I provided two sets of two or three problems.  They picked one problem from each set and prepared an essay (four to six pages in length).  The disaster case student exercise noted above was a written assignment that was highly structured, e.g., “What research methods were used?”  “What aspects of this study confirm findings presented in either the Handbook of Disaster Research (2006) or the Drabek inventory (1986)?”  These papers (4 pages) were evaluated in writing and  returned.  Then students presented an oral summary of their case study book and their experiences with the analysis process (10-15 minutes).  Each summary had three sections:  1) summary of written report; 2) “talk to emergency managers” (i.e., “how could lessons from the study improve community resilience?”) and 3) “talk to researchers” (i.e., “how could this study be improved?  What follow-up research would you propose?”).  

Students also prepared a written Field Trip Reaction Report (FTRR).  In these they were required to reference and show evidence of research and policy discussed in class and in the assigned readings.  More specifically, my instructions stated:  “Integration of course materials is required; use references to at least three separate texts, videos, lectures, etc. in each of your four agency reports.”  After much experimentation in structure, content, and instruction, I settled on a format that provided six guidelines, including sections on “questions” and “absences”.  Hence, each student was required to prepare four questions for each of the four visits that they might ask of the host speaker.  The absence policy indicated that the trips were required, however, things do happen.  “In the unlikely event that you experience an acute emergency that causes you to miss one of the field trips, two disaster article abstracts (3 pages each) may be substituted for each trip missed.  Articles must be selected from the International Journal of Mass Emergencies and Disasters and be prepared in accordance with the format specified above for the Disaster Case Study Analysis (Section V above).”

Finally, students were evaluated on class discussion (10% of the course grade).  I explained that I would ask this question:  “In what ways and to what degree did you make this a better class through your comments, questions, and analysis of the assigned reading?”

Book Description


The Human Side of Disaster (Drabek 2010e) is an important new teaching tool that may be a useful resource for a wide variety of professionals.  Four qualities are of special significance:  1) book objective; 2) writing style; 3) scope; and 4) professional vision.


Book Objective.  The single objective which guided me throughout the writing process was to answer this question:  “What have social scientists, especially sociologists, found out about the human response to disaster?”

Writing style.  Crisp, conversational, and active.  Unlike many journal articles and texts written by sociologists, I wanted “the human side” to be different.  Too often in my forty years of teaching, I overheard students describing text books, including others I had written.  So I have heard a lot of “honest criticism”!  

The topic of disasters is fascinating, but too frequently the wholeness of the human experience is lost in discussions of numbers, vague theoretical concepts, and bureaucratic procedures.  I wanted a book that would grab students immediately and then lead them though an analysis of research findings with examples to which they could relate.  That is why the first chapter is comprised of four specific experiences, short stories if you will.  But these scenarios not only set the stage, they reappear again and again to help link a specific research finding on say evacuation or warning behavior, to a more complete memory of characters they met early on. 


I wanted readers to feel that I was talking directly to them.  Hence, the “voice” is active and the tone is very conversational.  Finally, I am sharing conclusions—my own.  I realize that others might not choose to be so brazen and that I may be wrong about many matters.  But the tone I selected reflects, not arrogance, but wisdom.  While there is a lot we don’t know about disaster responses, there is much we do know.  So, I said so.  And while not a policy critique, I changed the content and title of the last chapter.  My first draft was timid and inconclusive, i.e., “What Can Be Done?”  By the time I prepared the final draft, I had thought harder and read more.  My passion for both the discipline and the profession is evident.  Hence, the chapter title, “What Must Be Done?”

Scope.  Although disaster preparedness and mitigation issues are noted here and there, the focus of this book is response and recovery.  The analysis is organized into 11 chapters which are supplemented by a brief “Foreword” and “Preface.”  I am indebted to Dr. William A. Anderson who wrote the “Foreword.”  Extensive documentation and substantive elaboration appear in a lengthy “Notes” section (49 pages).  This is followed by a listing of suggested readings.  The detailed index facilitates location of discussions of specific disaster events, key concepts, and major public policy issues.


To gain the reader’s attention at the outset and to provide a core set of case examples that are developed further at key locations in the analysis, the first chapter is comprised of four fictional short stories.  These scenarios provide a glimpse into the behavioral and emotional responses within the context of four actual disaster events:  1) propane gas explosion (Indianapolis Coliseum, October 31, 1963); 2) capsized showboat due to nearby tornado (Lake Pomona, Kansas, June 17, 1978); 3) Huricane Iniki (September 11, 1992); and 4) Northridge earthquake (January 17, 1994).  I conducted field studies on each of these events.


The broad scope of disasters is surveyed in the second chapter.  This is followed by brief discussions of the four key principles that structure a social science approach, i.e., objectivity, typicality, patterned variability, and generalization.

Analyses of warning and evacuation behavior comprise the next three chapters, i.e., “Hear That Siren?”; “It Can’t Be Done”; and “Shall We Leave?”.  Sub-topics within these three units include:  “who panics and why,” “doing it right,” “the mythology of car wrecks,” “families are the units” and “where do they go?”  The final section of the last of these chapters is a brief summary and critique of two public policy constructions:  1) crisis relocation planning (CRP) and 2) Homeland Security Advisory System (HSAS).


The next chapter (6) is entitled, “Why Me?”  Herein post-impact victim behavior is described with an emphasis on survival actions and helping behaviors.  Non-victim actions, including those by people who really earn the label “hero” are described too.  More organized actions of volunteer groups, including those who emerge during the disaster aftermath, are described next.  The emergent multiorganizational networks that characterize the essence of community level responses are dissected next.  This chapter (8) focuses on the concept of “organized disorganization” as students are guided through a series of case studies that help them understand how and why so many highly motivated and well meaning organizational executives experience failure in their brush with disaster.

Analysis of research focused on short term (“Life In A Fishbowl”, 9) and longer term recovery (“What About My Psyche?”, 10) explain the hurt and pain that disaster victims describe in rather harsh terms at times.  Far too often, the initial disaster experience is followed by a bureaucratic nightmare that may inflict as much psychic stress as the original event, sometimes more.


In my first draft of this book, the final chapter was entitled “What Can Be Done?”  In it I tried to spell out some new directions for the emergency management profession.  Shortly after I finished the draft, I was required to prepare a lecture as the third recipient of the E. L. Quarantelli Award for Contributions to Social Science Disaster Theory by the International Research Committee on Disasters.  I took the assignment very seriously and discovered that I really was, in the words of the Dixie Chicks, “. . . mad as hell . . .”  and really “ . . . not ready to make nice . . .” (2006).  So in my lecture (Drabek 2007b) I addressed not only why I believed that we needed to implement a new theoretical paradigm wherein disasters were conceptualized as nonroutine social problems, I also spelled out my personal assessment of recent changes in emergency management policy, i.e., “to put it bluntly:  our nation has been going in the wrong direction since the attacks on 9-11.”  (Drabek 2007b, p. 10).  Positive reactions to my lecture encouraged revision (Drabek 2008) and further elaboration (Drabek 2009b).

These and other experiences caused me to totally rewrite the last chapter in an effort to reflect the passion and active voice that characterized the first ten.  So I made a conscious decision to jump from my more neutral researcher role and spell out some of the elements of a new vision.   This vision of the future emergency management professional was not one I was hearing from some faculty and students who were just entering this line of work.  Once I made this decision, the new title for the last chapter followed logically.  No longer was I going to write about “What Can Be Done?”  Instead, the chapter title became, “What Must Be Done?”


Professional Vision.  So what is it that “must” be done.  Well, the short answer is that future emergency managers must practice their profession within a much broader strategic perspective.  Central to this new vision, I stressed four key ideas.

First, disasters must be conceptualized as nonroutine social problems.  This means that a single event can not be the prime focus nor can a general class of hazards be they hurricanes or tornados.  Rather the full historical context of differential risk distribution must be at explicated in efforts to design and implement new public policies.  In short, the root causes of all disasters must be the focus, as it is with any other social problem.


Second, the implications of this decision must be understood and used by emergency managers (see Drabek 2009b for elaboration).  For example, from social problems theory we learn that it is not useful to blame victims for their plight.  That is not to say we discard or revoke the key concept of individual responsibility.  Rather it must be embraced.  But to ignore the broader structural networks that entrap many into a life long experience of poverty is sheer folly.  Similarly, the role of social class in both defining what is and is not a social problem must be recognized fully.  So too the social processes that are operative in the differential distribution of risk must be understood, both within and among societies (Drabek 2009b).  You see, my vision of emergency management requires that one not just regard any given statistical fact as acceptable.  So when one learns, for example, that the financial meltdown of the last decade produced over a ten percent increase in the world’s hungry, links to the life cycle of disasters must be made (Drabek 2009c).  Hungry people—now estimated to exceed a billion—have few degrees of freedom (Rizzo 2009).  Their range of choices, including the acceptance of extremist ideologies promoting terrorist acts, are so narrow that even hearing the word “choice” may be distasteful.  Think how the Haitian earthquake (January 12, 2010) illustrates each of these principles.  


Third, we now have empirical evidence regarding the efficacy of a series of specific strategies for maintaining the integrity of emergency management programs at the local level (Drabek 1987).  And too, we know what a parallel set looks like for effective interagency coordination during the response to a disaster event (Drabek 2003).  Numerous researchers have demonstrated the important role of improvisation throughout disaster responses (e.g., Kendra and Wachtendorf 2006 and Kreps and Bosworth 2006).  These and other strategies emphasize such improvisational processes and can provide emergency managers with the tools they need to more effectively coordinate these complex multiorganizational emergent networks (Drabek 2003, pp. 99-105).  Working within the broad strategic perspective implicit within social problems theory, combined with specific strategies for nurturing the integrity of their program, these emergency managers seek to reduce the vulnerability of their community by empowering and encouraging citizens to take actions that increase resilience.  The pathways toward these two broad goals—reduce vulnerability and increase resilience—are many, but must reflect core understandings of the community, its history, and social structure.  As specific opportunities are identified, the professional emergency manager will selectively, often quietly and typically behind the scenes, press the formation and continuation of citizen groups with mixed agenda.  Personalities, like the specific tactics implemented, must mesh with the community.  Although conflict can not be avoided, the wise emergency manager knows when to press and when to back away.  Tenacity, passion, and a true concern for community safety are key attributes of these professionals.
Student Responses


With the repeated course offerings that began in 1974, I was pleased with student growth, interest, and subsequent outcomes.  Notes arrived from time to time indicating that some former students—now public school teachers, for example—had developed course modules of their own or become involved in the disaster preparedness process within their school or district.  Others, whose careers took different twists, sent word back that they recalled the class during some meeting and were now participating in a citizen or organizational task force focused on some aspect of disaster mitigation.  Of course others indicated that some dimension of their graduate training—be it in an academic discipline or a professional area like law—provided opportunity to explore course related topics in more depth.  And many went directly to work in one of the array of agencies they first discovered in this class.  These ranged from obvious units like the American Red Cross and FEMA to other change agent groups like Americorps.


During the Spring of 2007 and 2008 I enjoyed walking into the classroom and spotting the photocopies of the first draft of The Human Side of Disaster.  My wife had created a striking cover which our bookstore included within the plastic ring binders.  A slightly tweaked version of this cover was used by CRC Press in final publication.  Three strong impressions define my memories of student reactions.

First, the opening chapter with its four short disaster stories made lasting imprints.  From the second day of class until the last, these stories were noted by students.  But not only did they report enjoyment at the read, they returned to these again and again throughout the course.  As a set of shared examples, the stories worked.


Second, the basic content of the book was repeated back to me in both formal and informal ways.  In the essay exams, as might be expected, research findings and conclusions were cited to support their analysis.  Also class discussions and questions raised during case study oral presentations revealed a depth of understanding of which I was most pleased.  Even more delightful were questions and comments made during the field trips.  Many of our hosts reported back to me that they were pleasantly surprised at the level of sophistication these students had attained.


Third, customer satisfaction was extremely positive.  Like most universities, we have provided students with survey forms through which they can “evaluate” their courses.  While I was, and remain, a strong supporter of this practice, this information must be interpreted carefully.  During my many years as department chair, I learned a great deal about course and faculty assessment.  At times, the most popular professors really are skilled charlatans, not true scholars or effective disseminators of knowledge, either substance or process.  Within this context, and reflecting four decades of classroom experiences from the freshman to the doctoral level, I am confident that the very positive student evaluations of this course were valid indicators of customer satisfaction.  Honestly, they were off the charts!  Both the quantitative summaries and the qualitative comments clearly documented that this course was one of the best maybe the best, in their entire university experience.  In part, these assessments documented the value of The Human Side of Disaster (Drabek 2010e) as an effective instructional tool for this specific course.  And I truly believe, it could be useful in many others wherein the basic literature covered in the book reflects aspects of the course objectives.

Professional Responses


Upon publication, I was pleased that the program committee for the annual conference of the International Association of Emergency Managers (IAEM) included this book in their “book fair.”  This occurred at the end of October and during the first few days of November, 2009.  Prior to publication, I submitted a proposal to this committee for a brief talk.  At that point, the publication date for “the human side” was still uncertain, but I planned to mention the upcoming availability of the book in my discussion of the topic I picked, i.e., “what every emergency manager should know about social science research.”  Due to shifts in the program schedule, my “brief talk” was moved to “general session” status about a month before the conference (Drabek 2009d).  I was very pleased to meet individually with numerous emergency managers after my talk.  Some had purchased a copy of the book and wished a signature; a request that few authors can refuse.

Less than a month later I addressed those assembled at the annual symposium of the Canadian Risks and Hazards Network (CRHNet) in Edmonton, Alberta, Canada (Drabek 2009c).  Like the IAEM experience in Orlando, Florida, many of those attending the symposium in Alberta, shared positive comments.  Toward the end of January (2010), I gave the keynote address at the annual meeting of the Utah State Emergency Management Association in Salt Lake City (Drabek 2010g).  Attendees I met with at the end of my talk expressed a great deal of interest in learning more about the research summarized in The Human Side of Disaster.  And once again I was pleased to sign copies for three dozen or so who purchased the book.  

In February, I was pleased to follow Joe Scanlon in American Military University’s “Masters of Disasters” radio broadcast series.  Students throughout the world participated in this on-line course and expressed much interest in The Human Side of Disaster (Drabek 2010d).  FEMA personnel responded positively to my keynote address at the Region VIII Interagency Steering Committee meeting in March (Drabek 2010f).  So too did a smaller group in Reno, Nevada, in mid-April.  This was the 52nd annual meeting of a group I have supported for four decades—the Western Social Science Association (WSSA).  While my paper (Drabek 2010c) was within the sociology section of this multi-disciplinary organization, the meeting afforded opportunity to discuss “the human side” with others.  This fall I am scheduled to make the closing keynote address at the Tourism Crisis Management Leadership Workshop at the University of Florida in Gainesville (Drabek 2010b).  

Finally, largely through e-mail contacts, and occasional telephone conversations, I have enjoyed discussing the content and the publication process with a wide ranging collection of academic and local practitioner types, e.g., Jerry Gray, Director of Emergency Management, Hinsdale County, Colorado, Daniel Alexander, Director, Mayor’s Office of Emergency Management, City and County of Denver, and Steve Standridge, Emergency Manager, South Metro Fire Rescue, Centennial, Colorado.  Most share my interest in emergency management and I hope that some will gain a few new insights through their exposure to The Human Side of Disaster.
Publishing Process


When I attended professional meetings during the past few years, I occasionally would mention a book I was working on to publisher representatives.  Of course, they hear of would be book plans all the time and know full well that a high percentage never go beyond such conversation!  Having retired from the University of Denver in 2004, I needed both a break and time to finish several projects that were in process, e.g., the revision of FEMA IG, Social Dimensions of Disaster (Drabek 2004).  Then in the Spring of 2006 I was offered the opportunity to return to the classroom and once again teach my disaster class.  I accepted the invitation and began looking to the Spring of 2007 when the course was scheduled to be offered.  During the summer of 2006 my wife, Ruth, and I began talking about a book for this course.  Of course, I had talked about this for years, but now most of the constraints that had hampered the implementation of this dream were gone  So in the late summer of 2006 we really got to work.  Having completed four FEMA IGs over the years was a big help, e.g., Drabek 1996a, b, Drabek and Gee 2000, Drabek 2004.  Our deadline was to have the manuscript delivered to the University bookstore by February 1, 2007.  As noted above, a photocopy version of the manuscript was bound with a plastic ring binder and sold to students at the reproduction cost. 


Then toward the end of the term (May, 2007),  I was invited to offer the class the following year.  A faculty hiring effort failed at the last minute so some holes in the teaching schedule had to be filled.  I decided not to make any changes in the manuscript between the two course offerings, but did begin to collect additional materials for a future revision.  My plan was to finish the course in June, 2008 and return to the draft manuscript during the fall and winter of 2009.  Upon completion of that draft, I planned to aggressively seek a publisher.


But like most plans, mine took a slight turn.  This was for the best, however.  I made a presentation and chaired one of the break-out sessions at the FEMA Higher Education Conference in June, 2008.  Afterwards I had a short discussion with Mark Listewnik an editor for CRC Press, an imprint of the Taylor & Francis Group.  Mark urged me to prepare a book proposal and submit a couple of the draft chapters from the photocopy version I had used in these two classes.  I was reluctant to do this for two reasons.  First, while retired I had made a successive series of small but continuing commitments so that nearly every month there were new deadlines.  I really was ready for some sustained time to enjoy trout fishing without “John Calvin’s whip” on my shoulders every time I cast my line.  Second, the book draft had now become somewhat dated and from the two classroom experiences I had a lot of ideas about revision.   As I told Mark, “While I’m pretty happy with the overall structure there are three problems that will take a lot of time to fix.  First, there’s the update—I have a big file with new material from the past two years.  Second, I am not at all happy with the last chapter.  We ran out of time and it is just not the statement I want for an ending.  My writer’s voice got lost in a mix of ideas.  It really needs a total redo.  And third, while the conversational style I’m trying to achieve is almost there, I want to crisp it up more.  No long sentences that go on and on and on.”

Mark expressed a sincere understanding, but reminded me that I could delay and delay submission and never get a published book.  He said something like, “You’ve worked too hard on this already to let that happen.  Why don’t you consider us and we’ll work with you on the deadline issues.”  A short time later a very nice e-mail arrived which urged me to submit a short proposal.  After talking it over with my wife, we decided to go for it.  I prepared a formal proposal and decided to send all but the last chapter of our draft to Mark.  I figured he could pick out the ones he wanted to send out to reviewers.


A contract was forthcoming almost immediately.  Ruth and I decided it was now, or maybe never.  We promised a final manuscript by March 1, 2009 with an anticipated book publication in early 2010.  We finished our work about a month early and the staff at Taylor & Francis pressed ahead with remarkable thoroughness, speed, and cooperative attitudes.  Suddenly, it seemed like all the technical decisions and details had been worked out pending my approval of the final page proofs and cover design.  My wife, Ruth, was instrumental on this last matter since the decision was made to “tweak” the cover she designed earlier for the copy sold in our book store.  Her good judgment and creative design talents provided the basic input that resulted in a very attractive and eye-catching cover.  I am most grateful for that and her many other contributions that helped make this book a reality.


After we submitted the complete manuscript, two items remained.  First, the book required an index.  Our contract specified that the publisher would do this at their expense.  As I was reading page proof, I recall having doubts since I had prepared indexes for our prior books.  Fortunately they did a splendid job, for which I am most grateful.  To date, we have discovered only one error in the index which will be corrected in future printings.  I discovered the error on January 12, 2010, after my wife asked me if we had included any material on Haiti.  We had just learned of the horrible levels of destruction caused by the earthquake.  There was a strange tingle down my spine when I flipped to p. 299 and saw the indexer’s listing:  “Haiti, earthquake (2008).”  Of course, the four destructive hurricanes that severely impacted the island comprise the relevant discussion on that page although the Boxing Day earthquake and tsunami (December 26, 2004) also is noted in the same paragraph.  Still, it took a second or two to process this mistake!

Second, I had agreed to prepared an instructor’s test booklet or “solutions manual” in the vernacular of the CRC staff.  Having done four IG’s for FEMA, this was an easy chore.  But I decided not to simply have a few multiple choice questions for each chapter, which was the minimal contractual requirement.  Instead, I prepared a more detailed guide.  For each of the 11 book chapters, three sub-topics are covered:  1) learning objectives; 2) test questions; and 3) recommended class activities and exercises.  Three forms of sample test questions are provided:  1) multiple choice (with the correct answer designated); 2) short answer and 3) essay questions (Drabek 2010a, p.3).  In addition, there is a section focused on a final examination and course integration activities.  It is my understanding that this booklet is available at no cost to any faculty member who formally adopts the book for classroom use.

Who are the potential users of The Human Side of Disaster?  Like any author, I believe that a lot of people could enjoy and benefit from reading some or all of this book!  More realistically, however, I hope that it will find a home with at least six types of stakeholders.  First, professors offering several emergency management classes should find the book helpful.  Most relevant would be those directing “Social Dimensions of Disaster,” “Response and Recovery” and capstone or introductory courses.  The book could be useful in other emergency management and homeland security courses as a supplemental text.  A few specialized exercises based on sections of the book could be important enrichments in such classes.  


Second, professors in sociology, psychology, geography, public administration, anthropology, environmental studies, and related areas could use this book to introduce students to this portion of the social science literature.  Those offering courses in the “Sociology of Disaster”,  “Social Problems”, or “Environmental Hazards” would be prime candidates. 


Third, I firmly believe that many emergency managers—those already practicing the profession—could benefit from this review.  They already have some knowledge of the human side from varied training experiences, but my presentation could sharpen things up a lot.  And, when they do their own training workshops with citizen task force groups or volunteers, this book could be a helpful focal point.   Because of the conversational style, it may provide insight and documentation that is not attainable in any other publication.  Some may find that it provides just the credible documentation they need to help educate some less informed elected officials.

Fourth, I hope that many disaster volunteer agencies, like the American Red Cross, will experiment with the book in some of their training workshops.  Volunteer groups ranging from search and rescue units, civil air patrol and emergency communications to faith based responders could benefit from more insights into the human side.

Fifth, those within the private sector need to understand the human side much better than most do.  Because of my past research on tourist behavior during disasters, for example, and the FEMA IG that Chuck Gee and I created (2000), I hope that some tourism faculty will experiment with the text.  Workshops for executives are just now becoming more available and are needed badly.  Too often the human side is not part of the exposure.  And that is most unfortunate.


Sixth, and finally, I hope the book finds its way to members of the wide-ranging set of professionals who interface with emergency managers.  Among such groups are the obvious local linkages like fire, law enforcement, public works, and various medical specialties ranging from emergency room physicians and administrators to paramedics and nurses.  Additionally, cultural differences might be bridged if this book penetrated those representing various military sectors, be they state based, like national guard units, or federal military across all branches.


In short, I guess I really do believe what I stated at the end of the Preface.  “Though I am a doubter by nature, about this I am certain.  Future lives can be saved if those responsible for protecting us in times of disaster better apply these insights from the social sciences.  And by ‘those responsible,’ I mean every citizen of this country.”  (Drabek 2010e, p. xviii).  So we’ll see what the future brings.  Most immediate for my wife and I is a short break to celebrate our 50 years of marriage!  After that—time will tell.
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