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About the College

• A university college of the 
State University of New York 

• 35 Locations around New 
York State

Some Annual CDL Statistics:

•75,000 Credits; 
•20,000 Course Enrollments
•70% NYS Residents
•30% Out-of-state; all states 
represented; 
•small portion international
•30% Fulltime students
•50% Students use financial 
aid or loans

The Center for Distance Learning (CDL)
serves students around the world, 

including military students



Center for Distance Learning

Offers online courses 
in five, 15-week semesters per year
Leading enroller in SUNY Learning Network
Partners with eArmyU, Navy, labor unions, 
and public & private organizations

Offers degree programs in eleven areas of study:

•The Arts, Humanities & Cultural Studies
•Business, Community and Human Services, 
•Educational Studies, 
•History, Human Development, 
•Labor Studies, 
•Science-Math-Technology, 
•Social Theory-Structure-Change



SUNY’s leader in the 
design and delivery of 
online courses 

Largest provider of 
distance learning 
in New York state  

Rich array of library and 
study skills materials 
available via the Internet

Connection with faculty and other 
students throughout the college’s 
online worldwide network 

Leader in educational technology



Core Competencies

Success with adult learners seeking 
degrees

Growth is carefully balanced with 
models for FT/PT faculty balance, 
design staff and student supports

Course completion rates 90%, high 
student satisfaction

Mentoring/personalization in all 
aspects

Comprehensive student services

Quality assurance through 
benchmarking with competitors



•Promote deep learning through visual and 
multimedia approaches.

•Enhance collaborative learning – teams, 
group presentations, debates, students as 
facilitators.

•Integrate Case studies across the 
disciplines to promote learning transfer.

•Integrate library research and library 
based activities into every course.

•Integrate optimal technology tools for 
multiple pedagogical uses.

•Integrate work-based learning and 
connection with social problems.

•Build community beyond courses

Our curricular and instructional design goals :



Curriculum and Instructional Design Group

•Advises area coordinators on curriculum 
development

•Shepherds developers through the 
development cycle

•Provides pedagogical, assessment, and 
instructional development training as needed

•Designs course development processes

•Facilitates team development sessions

•Aligns support for course developers

•Assures academic excellence and design 
quality of courses

•Oversees program evaluation and 
improvements.



CDL Course Development Teams

•An area coordinator (department chair)
•A coordinator of instructional design and 
curriculum development for the course area 
of study (course project manager)
•One or more course developers (sme)
•One or  more instructional designers
•A multimedia instructional designer
•And a librarian.

Developer ≅ Course creator/content expert:
a member of the development team.  S/he 
develops the course content and assessment 
activities.

Development Team = multidisciplinary group 
in charge of creation, conversion or revision of 

Center for Distance Learning courses.

A course development team includes one or more of the following:



Course Development 
Resources and Support

• Instructional Design Assistance

• Pedagogical Advice

• Librarians Research Course Related Resources

• A Library of Discipline Specific Assignments

• Assistance Designing Learning Activities

• Media Rich Content Identification

• Multimedia Learning Objects
• Website Identification,  Evaluation, and Compilation

• Digital Image Identification 

• Best Practice Examples Provided

• Ongoing Theory Based and Data-Driven Research

• Final Pre-Publication Review and Formatting of 
Course



The following slides illustrate some of our 
distance learning methodologies applied to the 

design of instruction, including:

• Visual Approaches to 
Learning

• Collaborative Approaches 
to Learning

• Integration of Library 
Research

• Case Studies



Sample Visual Pedagogy



Images as Content: The New Borders of Security

















Pro-Con Debate





This is a brief description of small components of a 
comprehensive process.

And a few snapshots of documents from a selection from 
hundreds of courses applying the distance learning 
methodologies presented today.

We are currently undertaking a migration to a new learning 
management system, and will be experimenting with new 
methods and approaches in the new platform.

Our next generation research includes visualization and 
immersive worlds; 3D and emerging mobile applications. 

Conclusion



If you’d like to learn more ...

Visit our web site at www.esc.edu.

Nicola Martinez
Director of Curriculum and Instructional Design
Center for Distance Learning
800-847-3000, ext. 2276
Nicola.Martinez@esc.edu

www.esc.edu/cdl

mailto:Nicola.Martinez@esc.edu
http://www.esc.edu/cdl
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• is a variety of cognitive constructivism that 
emphasizes the collaborative nature of much 
learning. 

Social constructivism was developed by post-revolutionary 
Soviet psychologist, Lev Vygotsky. Vygotsky was a 
cognitivist, but rejected the assumption made by 
cognitivists such as Piaget and Perry that it was possible to 
separate learning from its social context. He argued that all 
cognitive functions originate in, and must therefore be 
explained as products of, social interactions and that 
learning was not simply the assimilation and 
accommodation of new knowledge by learners; it was the 
process by which learners were integrated into a knowledge 
community. 

(from: ttp://gsi.berkeley.edu/resources/learning/social.html).

social constructivism



• Instructional models based on the social 
constructivist perspective stress the need for 
collaboration among learners and with 
practitioners in the society (Lave & Wenger, 1991; 
McMahon, 1997). 

• Lave and Wenger (1991) assert that a society’s 
practical knowledge is situated in relations 
among practitioners, their practice, and the social 
organization and political economy of 
communities of practice. For this reason, 
learning should involve such knowledge and 
practice (Lave & Wenger, 1991; Gredler, 1997). 

Kim, B. (2001). Social constructivism. In M. Orey (Ed.), Emerging perspectives on 
learning, teaching, and technology.

social constructivism and instructional models:



• reciprocal teaching
• peer collaboration
• cognitive apprenticeships
• problem-based instruction
• webquests
• anchored instruction and other methods that 

involve learning with others (Shunk, 2000). 

Kim, B. (2001). Social constructivism. In M. Orey (Ed.), Emerging 
perspectives on learning, teaching, and technology.

social constructivist approaches can include :



Marton and Saljo (1976) developed the following 
definitions of surface and deep approaches to 
learning:  

Surface approach: Students relate to the needs of the 
instructor, rather than to either their own personal 
identification with the subject or to the structure of the 
imparted knowledge. The learning task is to reproduce 
the subject matter at a later date (e.g. in an exam). 

Deep approach: Students connect the structure of the 
subject to their own learning structures. This involves 
thinking, seeking integration between components 
and between tasks, and ‘playing’ with ideas.
Marton, F.,  Saljo, R. (1976). "On qualitative differences in learning: Outcome and process." British Journal of Educational 
Psychology 46: 4-11.

deep learning:



Gibbs (1992) further refines the definition: 

Most students can adopt both surface and deep 
approaches to their learning; students can develop an 
increasingly sophisticated conception of learning; 
inappropriate course design, teaching methods and 
assessment can foster a surface approach; and 
appropriate course design, teaching methods and 
assessment can foster a deep approach. Gibbs, G. 
(1992a). Improving the quality of student learning 
through course design. In R. Barnett (Ed.). Learning to 
Effect . Buckingham: SRHE/Open University Press. 
Part I Using research to improve student learning. 
Gibbs, G. (1992b). Improving the quality of student learning . Bristol: Technical and 
Educational Services. 

deep learning:



― To know why learning is required 
― To direct their learning
― To contribute their experiences to the learning 

situation
― To apply what they have learned to serve real 

world problems
― To feel competent and experience success 

throughout the learning program.

adapted from:

Knowles, M. S., Holton III, Elwood F., Swanson, Richard A.  (1998). The adult 
learner.  Houston:  Gulf.    
Wlodkowski, R. J.  (1993).  Enhancing adult motivation to learn:  A guide to 
improving instruction and increasing learner achievement.  San Francisco:  Jossey-
Bass.

adult learners need:
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