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Session 38: The Making of a Good Teacher
Time:  1 hour

Objectives:
Following this class, students will be able to:

38.1
Identify three components of good teaching.

38.2
Describe the purpose and structure of a good presentation.

38.3
Describe four effective teaching techniques.

38.4
Describe the style of “conversational” speaking skills.
Scope:
This session is designed to give students a road map for preparing and delivering educational presentations to live audiences.  Using tips from the educational literature, students will consider the broad themes of how to organize the subject matter being taught, specific teaching techniques, and how to deliver these materials in a relaxed yet convincing manner.  These principles are critical to understanding the basis of public presentations in community disaster preparedness education.

References:
Instructor/Students

1.  
Whitman, N.A.  There is No Gene for Good Teaching: A Handbook on Lecturing for Medical Teachers.  Salt Lake City: University of Utah, 1982. (This publication may be ordered directly from the University of Utah, by telephoning (801) 581-7234.)

Notes

Suggested Activity
· Ask the students if they have ever had to give a formal presentation of a topic in a group setting.  Invite volunteers to describe how they prepared their topic material for presentation and how it felt when they first began to speak.

· Offer the class the following remarks by nineteenth century biologist, Thomas Huxley, excerpted in Whitman, 1982:1:

“When I took a glimpse into the room and saw it full of faces, I did feel most amazingly uncomfortable.  I can now quite understand what it is to be going to be hanged, and nothing but the necessity of the case prevented me from running away.”
What was Thomas Huxley really afraid of, when he faced the sophisticated audience in the  crowded lecture hall?  How can speakers overcome the obstacles of presentations which are either too boring, too complicated, delivered too quickly, or disorganized?

This class will explore methods and strategies that help speakers develop effective presentations.
38.1
Identify three components of good teaching
Whitman compares a student’s listening to a speaker to the experience of going to a movie.  Those who regularly attend movies develop an educated basis from which to evaluate the film’s quality - perhaps not in the cinematography or costume design, but certainly in the actors’ ability to communicate the story and the feelings of the characters they portray.  

Similarly, people who have experience with lectures also develop a set of parameters by which they respond to the presenter.   

These three components include the speaker’s organization and structure of the subject, teaching techniques, and speaking skills.

Whitman believes that lectures should be reserved for imparting information which is otherwise not available in printed form, or 

Notes

which must be synthesized from several printed sources.  In the setting of community disaster preparedness education, there are volumes of printed materials available (i.e., booklets, texts, scientific articles, technical publications, brochures, handouts, newspaper announcements, and billboards).

Simply providing individuals with printed material is no guarantee that they will either read or understand them.  A good speaker, therefore, keeps in mind that the audience has prior experience with verbal presentations, and must ask himself/herself  “Why is this presentation needed?  What is its purpose?”
38.2
Describe the purpose and structure of a good 

presentation
· Purpose

· To frame a presentation effectively, speakers should ask  themselves what they want their listeners to remember from the lecture.  

· The presentation’s purpose may be defined by asking the following three questions (Whitman,N.A. 1982:5):
1.  What is the listener supposed to know as a result of the lecture?

2. What is the listener supposed to feel/value/or believe?

3. What is the listener supposed to do with this knowledge and feeling?

· Speakers should attempt to introduce the purpose of their presentations in an attention-getting manner.

Common techniques include:
1.  Relating a relevant anecdote.

Notes

Example:
In emergency preparedness, these should be relatively easy to come by, whether in the form of personal experience with a first aid emergency, or first hand contact with a natural/man-made hazard.
2.  Posing a dilemma/asking a stimulating question.

Raise the question of what people should expect from their municipal services in a large scale disaster.  Advise them of the overwhelming demands on these services and ask them how they might cope with specific emergency needs such as fire, injury, loss of power, and loss of shelter.
Example: 

· Structure

· The presentation should be structured so that information is presented in a clear sequence, as if to build a bridge across the space between the present knowledge base of the listener to the new information being offered by the speaker. 

· Speakers need to avoid the recitation of a scripted lecture, and instead prepare an outline of the topic, with key points identified as specific parts.
· They must also be keenly aware of the time permitted to deliver their message.  The tendency to try to present too much information is common, and should be avoided: keep in mind the old adage, “Less is more.”
· One plan for dividing the lecture time for a one-hour presentation is to plan for only 30 minutes of structured speaking.
Notes

Allow 10 minutes to introduce, define, and relate basic concepts, another 10 minutes for questions and answer about the concepts, and 10 minutes to discuss specific applications of the concept.  

Experience has shown that these 30 “planned for” minutes easily expand to take up the hour, leaving adequate time for the instructor to summarize and highlight key points for students to remember.  Most important, it allows time to develop a conclusion, representing what is most critical for students to glean from the body of the presentation. 

· The use of lecture outlines (which may or may not be  handed out to the students) helps force the speaker to stick to the topic.  

In addition to keeping the subject matter on target, outlines help speakers plan for how much time they want to devote to each point of their talk.  While some might argue that an outline may foster the speaker to fall into a tedious verbal routine, others believe that the security afforded  by having the topical matter outlined actually permits spontaneous insights and examples to be incorporated into the lecture.

38.3
Describe four effective teaching techniques
A well conceived purpose of the presentation and a well prepared organizational outline which structures the material and the time allotted for its presentation will be wasted if the speaker simply does not engage the thinking and participation of the listeners.

According to Whitman, it has been shown that continuous “one-way” communication by a speaker relegates the listener to a passive role.  He reports the average adult can remain focused for only about 12-20 minutes in this setting.  Less mental activity is required of the listeners and they become fatigued, resulting in inattention to the speaker.  The consequences of this inattention are devastating to the purpose of the lecture:  the listener’s mind either wanders to other, more stimulating subjects, or she/he simply drifts off to sleep.  In either case, time spent by both parties is wasted and no transfer either of information or motivation occurs.

Notes

Four useful techniques to engage the audience into an active listening mode are:
1.  Questioning


Ask questions to the audience during the presentation. These must be clearly posed, “open,” and well-formulated.  Such questions challenge students to activate a process  which requires evaluation, reasoning, and problem solving.

“Why can’t the local emergency authorities respond to individual calls after a disaster?”

“Do you think disaster preparedness should be taught in public schools?”
Examples:
One answer from one participant may be all that is needed to engage the thinking of many others in the audience.

Given the knowledge that attention wanes after 15 or so minutes, work these stimulating questions into the presentation at 15-20 minute intervals.

2.  Brainstorming

A form of questioning, this specific question solicits a wide variety of ideas from many participants.  Student responses should be listed on the board to stimulate related or contrasting thoughts from the audience.

“Some authors have reported on the phenomenon of disaster denial.  What are some reasons that people don’t take disaster preparedness seriously?”

“Community disaster preparedness programs cost money.  What are some strategies to help deal with these costs?”
Examples:

Notes

By allowing a few minutes to generate a list of responses, those students on the verge of diminishing attention will have done some thinking.  As a result, the instructor will have a more involved audience, and the responses generated may be used by the instructor as a springboard 
to continue the presentation by evaluating each response.

3.  Demonstration
Demonstrating a technique brings the theory of the topical material into the hands-on application.  It provides the students with a truly tangible experience which synthesizes cognition and practice.


· Procedures for self protection in a tornado

· The hands-on use of fire extinguishers

· Application of a sling to a classmate with a simulated forearm injury
Examples:
4.  Audiovisual Aids
Whitman reports that adult learning research has shown that a combination of listening and seeing work together to optimize what the student remembers.  These findings suggest that in general, people remember :

20% of what they HEAR



30% of what they SEE



50% of what they HEAR and SEE

With that in mind, audiovisual aids may supplement the oral remarks of the speaker.  These modalities, most commonly in the form of overheads or slides, should be prepared with the following considerations in mind:

a.  Legibility

Nothing is more fatiguing than to try to decipher complicated tables, charts, or too many words. Letters that are too small simply won’t be readable and the speaker will lose the attention of the audience.

Notes

b.  
Simplicity

Rather than fill up a single slide with many related concepts, it is easier for the audience to understand the contents if it is divided on separate slides with key words used to highlight each concept.  In this way, each slide builds on the preceding one, adding sequentially to the listener’s knowledge.

c.  Seeing/hearing compatibility

Slides which are either partially or completely unrelated to the remarks of the speaker tend to confuse the audience.  When switching to a new topic, insert a blank slide, rather than speak while an unrelated visual aid is challenging the listener’s comprehension.

Speakers must be cognizant of two other drawbacks of audiovisual adjuncts.  

· First, many need to be shown with the ambient lights turned off, enhancing the risk of inattention  or even sleep on the part of the audience.
· Second, speakers tend to speak to the screen, rather than to the audience, psychologically distancing the two from each other.
Efforts should be made to keep the lights on or only reduced in brightness, rather than to completely blacken the room.  In addition, the speaker must bear in mind that there are live people in the room, many of whom expect eye-contact recognition from the presenter.

Notes

38.4
Describe the style of “conversational” speaking skills
“Good speaking skills is part of helping students learn.”
Whitman, N.A. 1982:15.
The most knowledgeable speaker can fail to stimulate student interest and learning if she/he is incapable of presenting material in an engaging manner.
· An effective style of speaking involves being conversational.  

A good speaker is an effective story teller, having a conversation with the audience.  Since good conversation includes making eye-contact with the listener, it becomes important for the speaker to make eye-contact with those in the audience to enhance attention.

· A good conversation also has a naturally varied pace.  

People don’t normally speak uncomfortably slowly or at a frenzied pace.  The pace and inflection of the words vary with the points being made.  Gestures accompany various remarks.  These components of conversational speech should not be allowed to vanish from a lecture, simply because there are many listeners in a group setting.  The inclusion of warmth, enthusiasm and motivation with a diligent preparation of the topical material prior to delivery have been found to be key traits of effective teachers.

If the above description of public speaking seem reminiscent of the performance of a good actor, consider the following:
“Well, after all, it’s all theater, isn’t it?”

Michael Moles.  Personal observation.  1997.
A prominent lecturer and a remarkably effective and engaging speaker, Professor Michael Moles of the Prince Philip Hospital in Hong Kong, responded to personal accolades by close colleagues after a series of brilliant, stimulating and insightful presentations at an international congress.  He offered the following observation:
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